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1.1 Context

Located along the prominent harbor in Rotterdam 
South, Tarwewijk was once a prosperous area full 
of opportunity. However, as the harbor has become 
less and less relevant, the area has fallen into a 
state of distress, now labeled as a “problem area” 
due to its high turnover rate, high crime, and lack 
of opportunity due to job and education mismatch. 
Since the early 2000s, efforts have been made 
to make the neighborhood a better place, most 
recently and significantly through the National 
Program of Rotterdam South (NPRZ). Many of 
these initiatives focus on improving the lives and 
opportunities of youths, in the hope of breaking 
the intergenerational cycle of poverty, lack of 
education, and lack of employment opportunities 
in the area.

1.2 Key Areas of Research

This report will investigate the current situation 
in Tarwewijk and do an integrated and 
multidisciplinary analysis. The main question that 
is to be answered is: 

How does socio-spatial inequality manifest 
itself in the education, schools & training-on-
the-job in Tarwewijk? 

We will focus on the strength and weaknesses 
of Tarwewijk, and explore how socio-spatial 
inequality, diversity and social resilience in the 
domain of education manifests itself in the area. 
Furthermore, two subquestions need to be 
answered. These are: 

Which organisations (e.g. voluntary 
associations, foundations, private initiatives 
and public institutions) are active in these 
neighbourhoods on each of the three domains?

How important are these organisations for the 
social networks of residents?

All of this will be accomplished through 
observations, data collection and analysis, 

interviews, and the anchor point analysis method. 
We are looking to gather information about the 
quality of education, the opportunities provided 
for youth in the neighborhood, the trajectory of 
students towards the workforce, and the effect of 
external factors such as home and peer culture on 
a student’s education. In addition, we will also be 
looking at the effect of educational organizations 
on the social networks within the neighborhood.

CHAPTER ONE: Introduction
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Chapter Two: Observations

figure 2.1.1 De Globe figure 2.1.2 De kleine Elout

figure 2.1.3 PCBO Elout van Souterwoudeschool figure 2.1.4 OBS De Globe - locatie: Den Hertigstraat

Observation criteria Scale 
cleanliness 0 = dirty 5 = extremely clean

size/number/adequacy of facilities 0 = no facilities, no outdoor playground 5 = extremely good facilities, playground 

diversity of students 0 = one ethnic group 5 = equal balance of different ethnic groups

class size 0 = small (<8) 5 = big (>30)

proximity to amenities 0 = no amenities near 5 = amenities next to school

security  0 = no security, no fences 5 = high security, high & heavy fencing

signs of activities 0 = no activity 5 = activity everywhere

table 2.1.1 Observation criteria schools

2.1 Methods

In order to collect the most unprejudiced 
findings, we decided to explore and observe 
the neighborhood before performing any online 
research. By doing so, the observations were least 
likely to be muddled by expectations. The main 
focus of our excursion was to observe places of 
education and training on-the-job, but we also 
made note of general observations about the 
neighborhood. 
 
Once on the site, we immediately found many 
early-stage-schools, but could not find forms of 
higher education or job-training. We decided to 
look online at a later time for these institutions, 
and instead focused on what we could observe 
about the pre-schools, daycares and elementary 
schools present in the neighborhood. 
 
We developed a list of criteria by which to evaluate 
the schools, looking to find what was just and 
unjust, and if there were any differences between 
the schools (table 2.1.1). For every criterium, we 
gave the school a  from 1 to 5, depending on 
how high the school scored on each subject. 
Furthermore, we took photos (figures 2.1.1- 2.1.8) 
and wrote down some general observations per 
school.

2.2 School Observations

Public Elementary School de Globe

cleanliness   xxxx
Adequacy of facilities            xxxx
diversity of students  xxxx
class size    unknown
proximity to amenities   xxx
security    xxxxx
signs of activities  xxxx

The main thing that sets this school apart from 
other schools in the area, is the extensive play-
ground area. The playground has lots of green-
ery, and we noticed there being a community 

garden including sunflowers and crops like corn. 
Preschool De kleine Elout

cleanliness   xxxx
Adequacy of facilities            xxx
diversity of students  xxxx
class size    xxx
proximity to amenities   xxx
security    xxxxx
signs of activities  xxx

This preschool is close to the corresponding 
Elementary school Elout van Soeterwoudeschool, 
and is really close public green/park areas. During 
the observations, we saw a class walking by with 
about 20 students with a large variety of ethnicity 
present. This sighting makes believe that the 
school may take children on excursions to other 
places in the neighborhood for activites or learning 
opportunities.

PCBO Elout van Soeterwoudeschool 

cleanliness   xxxx
Adequacy of facilities            xxxx
diversity of students  unknown
class size    unknown
proximity to amenities   xxx
security    xxxxx
signs of activities  x

OBS De Globe - Locatie: Den Hertigstraat

cleanliness   xxxx
Adequacy of facilities            unknown
diversity of students  xxx
class size    unknown
proximity to amenities   xxxx
security    xxxxx
signs of activities  xxxx

During the observation, we saw parents picking up 
their children after school. We immediately noticed 
that these parents grouped up into clusters, and 
were speaking different languages. There were no 
parents speaking dutch. This made us think about 
the behaviour of the children, and whether they 

CHAPTER TWO: Observations
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Chapter Two: Observations

figure 2.1.5 Het Kompas

figure 2.1.6 Millinxparkhuis: De Rotterdamse Peurterschool De Akker, 

Christian Elementary School De Akker, Small Steps Childcare

figure 2.1.7 De Klaver

figure 2.1.8 De Sonnevanck

group with their ethnicity, or perhaps that the 
school brings the different ethnic groups together 
and makes them connect. It also made us think 
about the school as a place that helps to form and 
bridge social networks, particularly with regards to 
the high number of immigrants in the area. 

Reformed Elementary School Het Kompas

cleanliness   xxxx
Adequacy of facilities            xxx
diversity of students  xxxxx
class size    unknown
proximity to amenities   xxxxx
security    xxxxx
signs of activities  xxxx

The thing that stood out when walking towards 
this school, was that there was a much larger 
green area in front of the school than the size of 
the playground of the school itself. However, the 
children were playing in the fenced in, much less 
inviting, play area. This made us question if the 
schools make use of the green space within the 
neighborhood, or if they solely rely on their own 
playgrounds for security reasons. The school did 
not appear very strictly religious.

Millinxparkhuis: De Rotterdamse Peurterschool De 
Akker, Christian Elementary School De Akker, Small 
Steps Childcare

cleanliness   xxxx
Adequacy of facilities            xxx
diversity of students  xxxx
class size    unknown
proximity to amenities   xxxxx
security    xxxxx
signs of activities  xxxx

This complex looks fairly new and like it is meant 
to be a central point of the community. It is a 
combination of preschool, elementary, daycare, 
and community center. Adjacent to the building is 
a large park with what looks to be a community 
garden. Along the fences of the park there are 
public activity boards and flyers to keep the 
neighborhood involved. The students playing on 
the gated playground (not the park) again seem to 
represent a wide diversity of ethnicity.

De klaver

cleanliness   xxx
Adequacy of facilities            unknown
diversity of students  unknown
class size    unknown
proximity to amenities   xxxxx
security    xxxxx
signs of activities  x

SBO Sonnevanck

cleanliness   xxxx
Adequacy of facilities            xxxx
diversity of students  unknown
class size    unknown
proximity to amenities   xxx
security    xx
signs of activities  x

When looking at the schools of the neighborhood 
more generally, most of them occur in clusters. 
What we mostly found was a preschool, daycare 
and an elementary school located near each other. 
This is not uncommon in the area. The clusters 
were also almost always located near larger green 
public spaces. However, they did seem to be 
quite distant from supermarkets and shopping 
areas. A lot of schools and their corresponding 
preschools and/or daycares seem to have certain 
religious affiliations. When looking around at 
the playgrounds, it seemed like there were a lot 
of children from different ethnicities at all of the 
schools, regardless of the religious affiliations.

In relation to the research question of how socio-
spatial inequality manifests itself in Tarwewijk, we 
can use these observations to draw conclusions 
about what is just and unjust within the education 
domain of the neighborhood. At this stage of the 
research, it is best to evaluate this through looking 
at the schools from a singular perspective, as 
we haven’t yet discovered much differentiation 
between them. From the criteria we used to 
evaluate conditions, we have discerned that the 
neighborhood schools have yielded mostly just 
observations. We feel as though the physical 
conditions of the schools, such as cleanliness, 
size, facilities, and security are perfectly adequate. 
There is also no apparent ethnic segregation, as the 
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figure 2.3.1: fences figure 2.3.2: millinx park

figure 2.3.3: “busy edges and sheltered inner worlds” (Programmabureau NPRZ, 2013)

classes we saw consisted of a variety of students. 
The location of schools near parks is also just.  

2.3 Neighborhood Observations

While walking around between the schools of 
the neighborhood, we also made some general 
observations about the area. 

• Fences everywhere (figure 2.3.1): This may 
indicate a culture of distrust and criminality in  
the neighborhood, but it also may indicate that 
the neighborhood is invested in taking care 
of its amenities. This observation is thus both 
unjust and just.

• Park hours: The parks in this neighborhood 
are very beautiful (figure 2.3.2), but they are 
unfortunatley limited by their hours. This again 
may indicate that parks become places of 
criminality and drug use in the evenings, and 
having park hours may help to disencourage 
this. This observation is thus both unjust and 
just.

• Deserted streets: This was most likely due to 
our time of visit during the work day, but this 
brought up an interesting relationship between 
times of activity and park hours. Some parks 
were only open until 7:00, so their purpose as 
a public meeting place is negated because 
people can’t actually go when they are available. 
We would like to visit the neighborhood again 
at a later time to observe where people go 
after work and school. This observation is thus 
mostly unjust

• Busy on the outer streets, very quiet and open 
in the middle (figure 2.3.3): All of the major 
shopping points and services are located on 
the outer streets of the neighborhood, leaving 
the inner part feeling very insulated and 
desolate. This may be a positive observation in 
that there is lots of open space for communal 
activities in a more secure center, but it could 
also be negative in that people tend to gather 
near the amenities, so what is the purpose of 
people for spending time and mingling in the 
empty center, as seems to be intended? This 
observation is thus both unjust and just. (figure

2.4 Social Networks

The secondary question to our research concerns 
the role of organizations in the social networks of the 
neighborhood. From our observations, particularly 
of students being picked up from school, we can 
make an assumption that the school has the 
potential to be a place of social interaction between 
different groups within the neighborhood. The 
activities that go on at school may lead to social 
bridging amongst both the children and the parents. 
We will investigate these activities in the next stage 
to evaluate if the school takes any initiatives to 
instigate the formation of broader social networks.

2.5 Lessons Learned

Performing the observations set the stage for 
further research. It gave us general background 
information to work with so that we were able to 
search more specifically in the next steps. Working 
from the techniques introduced in the workshop, 
specifically the just and unjust protocol, we were 
able to guide our observations in a way that made 
it easy to pinpoint critical issues. Key takeaways 
include the generally good physical condition of 
the schools, the extent of ethnic diversity in the 
neighborhood and how that is expressed in the 
classes, and the extreme expression of security 
and safety needs through the presence of fences. 
Because all of the schools seems to be very 
similar upon observation, in the data analysis 
stage we will examine school-specific statistics 
to evaluate potential inequalities between the 
neighborhood. Because the schools also seemed 
to be in good physical condition, we will again use 
desk research to discern the potential source of 
education inequality that is associated with this 
neighborhood. Overall, the observations yielded 
mostly positive or just situations, which gave us 
more incentive to utilize data analysis as a key 
in evaluating the socio-spatial inequality, in the 
domain of education, in Tarwewijk.
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figure 3.2.1: ‘horseshoe’ neighborhood profile (Gemeente Rotterdam, z.d.)

figure 3.2.2 (Gemeente Rotterdam, z.d.)

figure 3.2.3 (Gemeente Rotterdam, z.d.)

figure 3.2.4 (Gemeente Rotterdam, z.d.)

figure 3.2.5 (Gemeente Rotterdam, z.d.)

figure 3.2.6 (Gemeente Rotterdam, z.d.)

figure 3.2.7: distribution of population (Gemeente Rotterdam, z.d.)

figure 3.2.8: nationality division of population (Alle Cijfers, 2019)

figure 3.2.9: distance to amenities (Weetmeer, z.d.)

3.1 Methods

Collecting existing data, maps, and statistics about 
Tarwewijk was a crucial step in understanding the 
existing conditions in the neighborhood from a 
quantitative perspective. Focusing on the topic of 
education and training-on-the job, we took a close 
look a national test scores, travel distance to school, 
entering procedures for school, and projects 
initiated by the municipality or other organizations. 
We also collected general data to make a more 
complete overview of the neighborhood. To 
organize ourselves spatially, we made a few maps 
to illustrate the locations of schools, parks, and 
shopping centers (figure 3.1.1).

3.2 Key Neighborhood/ Area Statistics

We started with some general statistics of the 
neighborhood, the following being the most 
interesting or pertinent to our research:
• Overview of physical, safety, and social indexes 

(figure 3.2.1): This chart suggests that Tarwewijk 
has below average scores for the 3 indexes. Of 
particular interest to our group is the “capacities” 
portion of the social index section of the graph. 
Included in this section are general education 
statistics of the neighborhood (figures 3.2.2-
3.2.5). Most of these pertain to qualifications 
that will give people the most capacity to 
successful. Looking at the data, it is clear that 
Tarwewijk has a lack of qualification at higher 
levels, limiting its residents’ opportunities. A 
second important piece of information comes 
from the “binding” portion of the social index 
section. This data shows the high turnover 
rate in the area (figure 3.2.6). This can prove 
to be a major factor in a child’s education, 
as many adjustments will need to take place. 
This high turnover rate could be linked to 
the low percentage of homeownership and 
the low quality of housing; only 24 percent 
is particularly owned, and 75 percent of the 
houses has an estimated value of less than 90 
thousand euro. (Gemeente Rotterdam, 2018)

• Percentage of young people: There is quite a 
high percentage of young people (under the 

age of 15), 18% (figure 3.2.7). This can be a 
disadvantage due to straining on education 
services, and the high ratio of dependency; 
parents may not be able to afford education 
which leads to dropouts. However, it could also 
be an advantage for building a better future. 
The high percentage of youths also explains 
the very high number of daycare and primary 
schools we observed.

• Percentage of immigrants: Tarwewijk is known 
as an area with a large amount of Non-Western 
immigrants (figure 3.2.8). Repercussions in 
relation to education primarily lie with the 
language barrier that can occur with both 
students and their parents. There could also 
potentially be segregation among different 
ethnic groups, limiting social networks.

• Average travel distance to amenities (figure 
3.2.9): We include this visualization to 
emphasize the small radius in which the 
residents of Tarwewijk live. On the one hand, 
it can be considered a positive that amenities 
are so accessible, but on the other hand, 
people won’t have an opportunity to expand 
their social groups, leading to potentially 
significant isolation. It is easy to see how this 
might manifest itself in ethnic clustering, which 
leads to language inhibition, and then lack of 
opportunity.

3.3 School Statistics

Information gleaned from investigating the indi-
vidual schools within the neighborhood leads to 
some interesting correlations between travel dis-
tance to schools and secondary education. Data 
obtained concerning the distance students travel 
from home to school suggests that, on average, 
Het Kompas is the school with the largest trav-
el distance (figure 3.3.1). Interestingly enough, 
the data in figure 3.3.2 shows that the school 
Het Kompas has a significantly larger number of 
students pursue VWO secondary education. This 
may indicate that children travel from other neigh-
borhoods for a more promising future provided 
at Het Kompas. In addition, the website of this 
school states that parents of potential students 

CHAPTER THREE: Data Analysis
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figure 3.1.1: schools, parks/playgrounds, shops based on observations
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figure 3.3.1: radius of average distance traveled to each school, own illustration, data from (Dienst Uitvoering Onderwijs, n.d.)
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figure 3.3.2: percentage of students from each school to different secondary education, own illustration, pie graphs from (Alle Cijfers, 2019)

must participate in an interview with the school. 
“The identity committee decides on the admis-
sion of children of parents who are not members 
of one of the mentioned churches. The identity 
committee (IC) is a committee consisting of par-
ents of the Compass, chaired by the director of 
the school. The IC conducts an introductory and 
motivational interview with all new parents before 
their oldest child goes to school. In this conversa-
tion we talk about the Bible-based teaching that 
is given at the Compass, so that parents know 
which school they choose. In addition, it also dis-
cusses what the school expects from parents in 
terms of identity as well as the parent statement 
that parents are asked to sign” (GBS Het Kom-
pas, 2018). This procedure may signal an unjust 
situation in which some students are prevented 
from attending a school that might offer them a 
more promising education and future due to their 
parent’s commitment and beliefs.

3.4 Transition from Education to Work

One of the biggest issues in Tarwewijk is a 
mismatch between education and employment, 
leading to a large number of unemployed young 
adults, as well as a lack of laborers in certain 
economic sectors (healthcare, technology, food, 
and construction).

Most people who finish the MBO face 
unemployment even though there are significantly 
more jobs in the Rotterdam region on a MBO-level 
than the working population with an MBO diploma. 
There are a total of 57.000 “surplus” jobs on a 
lower education level in the city itself, the total rises 
to 78.000 if we’re looking at the entire region. The 
fact that so many lower educated (MBO)  people 
are looking for a job implicates a repression. This 
could be caused by people outside the region or 
even the country (a portion of the 38.000 foreign 
workers currently in the region). Another reason 
behind the apparent lack of lower education based 
jobs could be caused by people with a higher 
education who apply for these jobs, due to a lack 
of jobs on their own level (Bulterman, 2018).

This situation largely affects the social sustainability 
of Tarwewijk, defining social sustainability as 
“promoting wellbeing within a neighborhood’s own 
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members while also supporting the ability of future 
generations to maintain a healthy community” 
(Benojo, 2019). It is clear that the lack of job 
opportunities contributes to the high turnover 
rate and low income within the neighborhood, 
limiting the opportunities of the next generation 
to maintain a healthy community. It is a vicious, 
intergenerational cycle of segregation in which 
the neighborhood becomes an area of low socio-
economic status, leading to greatly diminished 
chances of high quality education and eventual 
employment for youth, and then the cycle begins 
again.

3.5 Education Initiatives

Taking a look at the education pillar of the National 
Program of Rotterdam Zuid (NPRZ) gives some 
insight into the steps that are being taken to try to 
improve the outlook of students throughout their 
education and as they prepare to integrate into the 
workforce. 

Concerning job prospects, a quite aggressive 
approach has been taken, as students begin to 
question “What am I good at? What do I like? 
What will get me a job?” as early as grade 6 (Nout, 
2019). This is in concurrence with a number of 
projects that have been developed through the 
NPRZ as a means to increase the chances of 
employment after school. Such projects aim to 
inform parents, train teachers to educate their 
students about the workforce, and encourage 
students to make choices that will give them the 
greatest opportunities. 

A less career-driven project, but one that is 
extremely vital, especially in Tarwewijk, is the 
Children’s Zone. Its seems as though a big 
problem in this neighborhood is the lack of 
parental involvement, as well as negative effects of 
home life on a child’s performance in school. This 
program aims to address these issues by teaching 
parents basic skills to provide a stable home life for 
their children. This is carried out by neighborhood 
teams, where each school has a contact person 
that parents can approach to develop a plan. It 
is unclear yet if there is any sort of outreach to 
involve parents who do not come asking for help 
of their own accord, but the website claims that 

figure 3.5.1: NPRZ education project, own illustration, data from (NPRZ, n.d.)
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the neighborhood “works together with the entire 
neighborhood network in order to be able to 
offer assistance to all parents” (NPRZ, n.d.). We 
may be able to find more information about this 
through interviews. A brief outline of the projects 
associated with the NPRZ education pillar is given 
in figure 3.5.1. The NPRZ has been in place for 7 
years now,so effects and improvements are now 
becoming visible. Looking at the 2018 progress 
report, Tarwewijk being included in the “focus 
districts” section, quantitative data shows that cito 
scores are improving (figure 3.5.2), and school 
dropout rates are lowering (figure 3.5.3). The 
report attributes most of these improvements to 
big investments in developing primary education. 
That being said, indicators about secondary 
education and vocational outflow do not show 
the same improvements, as they have not been 
of as much focus in the NPRZ interventions 
(NPRZ, 2018). For example, it looks as though 
the percentage of 3rd and 4th year HAVO/
VWO students remains the same (figure 3.5.4), 
and the percentage of secondary education 
graduates remains the same (figure 3.5.5)
 
It is important to acknowledge that these results 
represent an average for all of Rotterdam 
South. The report is careful to mention this in its 
introduction, noting that Tarwewijk specifically has 
a “declined quarter profile.” It is also states that 
“too many people notice little of the economic 
recovery,” as these things take time and there is 
still a lot to be done and a lot of progress to be 
made (NPRZ, 2018). 
 
Another important education initiative is Rotterdam 
Vakmanstad, which develops programs that “focus 
on health, sustainability, and talent development.” 
This project is offered as part of the daily schedule at 
the two “The Globe” schools in the neighborhood. 
It relies on cooperation between the school, 
parents, and children in order to develop programs 
that allow students to discover who they are. The 
program takes the stance that children in these 
problem neighborhoods are at a disadvantage 
due to poverty, social status, and lack of education. 
The activities they do such as cooking, gardening, 
philosophy, and mental health improvement aim 
to build the next generation into healthy, resilient 
individuals who know how to make use of their 

figure 3.5.2: cito score improvement (NPRZ, 2018) figure 3.5.3: school drop-outs lowering (NPRZ, 2018)

figure 3.5.4: secondary education sees little improvment (NPRZ, 2018) figure 3.5.5: secondary education sees little improvment (NPRZ, 2018)
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talents. They also use these programs to help 
children and their parents to build broader social 
networks. (Rotterdam Vakmanstad, 2019)

3.6 Pedagogical Triangle

Because of the numerous efforts put into the 
improvement of education in South Rotterdam, 
it is difficult to understand where the problem 
lies. While performing desk research, we found 
an interesting piece of literature that suggests a 
new lens through which to assess the chances of 
a student’s success in education. According to 
El Hadioui (2011), there are 3 social pedagogical 
domains which influences the behavior of children 
and youths. These 3 domains: the home culture, the 
school culture and the peer group culture decide 
how a child eventually will identify themselves on a 
psychological level. The correlation between these 
3 domains are called the “pedagogical triangle” 
(figure 3.6.1).

A mismatch or imbalance within the triangle can 
influence all kinds of deviant behaviors within the 
school domain, the interaction between teachers 
and pupils and ultimately a possible premature 
termination of the school career. On the other 
hand, there can be a pedagogical “match when 
all there are overlaps of social aspect such as 
codes, ambitions, value patterns and language 
within the three domains. Broadly speaking, 
socialization takes place in these three worlds 
where the youths spends most of his time. In this 
case of a pedagogical match, children often do not 
even realize that they are in different pedagogical 
domains because the same social aspects that are 
constantly appearing at home, at school and with 
friends. This balance can in turn have a positive 
influence on the behavior of a child within the 
three environments which can ultimately benefit 
their performance in school.

3.7 Lessons Learned

Using the techniques discussed in workshop 2, 
we were able to effectively perform well-organized 
desk research. The most valuable lesson we 
learned from the workshop was beginning with 
uninhibited knowledge, and proceeding to filter 
information into the categories of inventory/

assessment and policies. This helped to 
keep our research balanced and with aim to 
move forward to the third category, qualitative 
information, in the next stage with interviews. 
 
After collecting data within different domains, 
we were able to draw speculative connections 
between our results. Within the neighborhood, we 
found that there is a high turnover rate happening. 
This could be related to the low-priced housing. The 
high turnover rate leads to an influx of non-western 
immigrants, who have a poor understanding 
of Dutch, and therefore provide a home life for 
their children in which Dutch is not the spoken 
language. As we found, most of the schools in this 
neighborhood struggle to reach a good level of 
education level for the students going to secondary 
education. We expect there to be a link between 
this and the language barrier, but we will continue 
in further research to confirm this hypothesis. 

The living radius of the residents in Tarwewijk is very 
small. Many amenities are available within a 300m 
radius. The average travel distance to the primary 
schools is in most of the situations also really small, 
and there is a clear connection between this travel 
distance and the level of secondary education 
to which students proceed. We did not yet find 
what the reason could be for this correlation, but 
we will continue on this topic in further research. 

The high amount of social housing suggests 
that many residents have a low income. The 
unemployment rate is really high, and this 
is hard to tackle because of the mismatch 
between the education background of the 
residents and the available jobs nearby. 

Because of the many problems this neighborhood 
and others in Rotterdam South are facing, the 
NPRZ has been established. They provide 
different programs trying to tackle a broad variety 
of issues in Rotterdam South, such the mismatch 
of jobs and education with their LOB program, the 
instability of homes for children with the Childrens’ 
Zone, and the focus on health, sustainability 
and talent development with the Vakmanstad 
program. These initiatives might be really 
important for the education and development of 
the neighborhood, and the results thus far seem 

promising. In the interviews, we will look further 
into these programs, to find out about how they are 
experienced by the people making use of them. 

The literature concerning the pedagogical 
triangle gives us a good way to frame our 
research, as it is a method through which to 
assess the chances of a student’s success in 
education. It is not specific for this neighborhood, 
but it gives a good basis on which to analyze 
the complex issues in Tarwewijk education.

We found that the triangle draws a lot of 
connections to the education initiatives, as they 
are also trying to address issues in the 3 domains 
of the triangle. For example, the Children’s Zone 
aims to improve the home leg of the triangle. The 
LOB program aims to improve the school leg of 
the triangle. The Vakmanstad program aims to 
improve home, school, and peer culture through 
developing networks. Moving forward, we can 
now use this information to focus our research on 
how external factors such as home life, or peer 
role models can influence a child’s education 
trajectory, and how this may be influenced 
by socio-spatial inequality within Tarwewijk.

figure 3.6.1: pedagogical triangle, own illustration, adapted from El Hadioui (2011)
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4.1 Methods and Maps

To answer the research question, the street 
observations and data collection were not yet 
sufficient. For collecting further information, we 
required information from specific target groups 
who have a deeper insight into the education 
in Tarwewijk. We based our target groups on 
the pedagogical triangle previously discussed. 
We were particularly interested in discovering 
the attitudes of parents and towards education, 
opportunities provided by the schools, and the 
effect of the school as a place in developing social 
networks. We were also curious to see how the 
three sides of the triangle (home, school, and 
peers) influence each other in Tarwewijk, and 
if perhaps there is imbalance and an attempt to 
correct it; for example if it makes a difference in 
students if schools attempt to actively involve 
disinterested parents in the education of their 
child. 

For the interviews, we decided to use different 
techniques on different target groups. By gathering 
information not only by interviewing in a formal 
setting, but also by approaching people on the 
street, we found that we could make contact with 
a wider range of people who are willing to talk with 
us, and therefore we would collect a more complete 
set of information. When looking at the triangle, 
there have been three main groups established 
to influence one’s education: school, home and 
peers. This leads us to our interview groups 
being school (directors/teachers), parents/older 
siblings, and students. Because there are also a 
lot of top-down initiatives pertaining to education 
in Tarwewijk, we will also interview municipality 
contacts. Figure 4.1.1 visualizes the locations of 
our interviews.

4.2 Street Interviews

The most important target group for street 
interviews were the parents. We decided that the 
best way to approach them, and possibly get 
an opportunity to observe the parental network, 
was to speak with parents who were waiting for 

their children to be picked up after school. We 
prepared a list of questions, but because of the 
informal setting and the time limit, we allowed the 
conversation to flow more naturally, and tried to 
ask follow-up questions to their responses. The 
roughly prepared questions are as follows:

1. What is your nationality?
2. How long have you lived here and how long do 

you plan on staying?
3. How many children are in the household?
4. Do you view the neighborhood as safe for your 

children?
5. Do you make use of daycare to work around 

your schedule?
6. How do you choose which school you want 

your children to attend? Are there certain 
assumptions associated with each school in 
the neighborhood about which have the best 
opportunities?

7. Do you socialize with other parents and their 
children outside of a school setting?

8. Do you encourage your children towards trade 
school or higher education?

9. What is the highest level of education held by a 
member of the household?

The most relevant interactions are as follows:

Parent A: 
Parent A was waiting near the OBS De Globe at 
the den Hertigstraat. She was a mom of twins, and 
was there to pick them up. She said that her kids 
have been at the OBS De Globe from the first class 
(4/5 years old) and that she has always been very 
content with the educational trajectory of her kids. 
The school provides a lot of activities that not only 
involve, but also motivate parents to be a part of a 
child’s school environment. She spoke about the 
two locations of the school, stating that she lived 
closer to the other location. Hower, she said that 
although this location is a bit further, it’s worth the 
effort because of the high level of education they 
offer. 

Parent B: 
Parent B came all the way from Slinge to pick 
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up her kids. She is a mom of two children at this 
school, and chose for OBS De Globe because 
she, her siblings and other family members all 
went, or go to, this particular school, all having had 
extremely positive experiences here. She stated 
that the parents organize several activities and 
classes with the school to teach everyday skills 
like cooking, planting, self defense, and a variety 
of other activities. She herself is a volunteer for the 
cooking classes, and seemed to be really involved 
with the school. 

Parent C:
Parent C was waiting to pick up his son from SBO 
De Zonnevanck. He seemed a bit overwhelmed 
by the situation and had a hard time answering 
questions, stating that normally the mother comes 
to pick his son up, but couldn’t today because she 
had to work. He seemed to be very content with 
the school and said that he never experienced 
any issues. According to him there are several 
school activities from time to time in which his 
wife partakes, but he wasn’t very sure because he 
himself is not that involved with the education of 
their kids.

The street interviews provided feedback in line 
with the information we had previously discovered 
through desk research about school activities, 
but it was nice to speak with parents who were 
so clearly involved in their childrens’ education 
and hear their perspective on what education in 
Tarwewijk offers, but also eye-opening to speak 
with someone who was not that up to date on their 
childs’ education. It showed us that there are big 
differences when it comes to parent participation 
within the neighborhood. 

4.3 School Director Interviews

The second target group we were most interested 
in was the schools themselves. In order to learn 
about the role of school in a child’s life, we decided 
to interview school directors, as they would have 
the most knowledge about the vision the schools 
has for its students and how it is achieved. Some 
of them were very enthusiastic about speaking 
with us. In preparation for the interviews, we made 
a list of questions that are not only related to the 
influence of schools, but also to their view on 

parents and peers influencing the education of 
the students. The questions we prepared are as 
follows:

1. In what programs, initiatives or extracurricular 
activities do you participate? How do you feel 
this influences the classes given? 

2. Do you make use of external locations in this 
neighborhood during school hours? (like 
parks, playgrounds, communal gyms)

3. To what extent do you encourage parents to 
partake in different activities, and do you believe 
this influences the quality of the education of 
the children? 

4. Do different population groups blend? In 
school or with the parents (when waiting to 
pick up their kids)? 

5. To what extent do you experience the influence 
of the home situation in the education process 
of the children? 

6. Do you notice the influence of students on 
each other during classes, thinking about 
willingness to learn, focus etc.?

7. How do you experience the work pressure on 
the job? Do you experience any obstacles that 
come with teaching in a school in this particular 
neighborhood? 

8. Are you from this neighborhood? Do you 
have experience on schools outside of this 
neighborhood and how would you compare 
the different situations? 

9. Do you use LOB or other programs initiated 
by NPRZ, focused on making progress 
in schooling and job opportunities in the 
neighbourhood?

 
Since the interviews with the directors were held in 
a formal setting, both parties sitting around a table, 
it was a good moment for asking these questions 
in a more structured way. 

Interview Director ‘De Akker’

Educational programs
In the interview, the first thing the director mentioned 
was his dissatisfaction with the many educational 
programs that were being forced upon the school 
in order to enrich the education. He named ‘Gelijke 
kansen,’ ‘Lekker Fit’ and ‘LOB.’ He explicitly stated 
that these programmes are “a major obligation 

and an additional burden.” He has 32 years of 
experience at this school, and as a response to 
the municipality and their programs, he wrote an 
essay called: ‘Wat werkt op de Akker’ (what works 
for de Akker), in which he summarizes what he’s 
learned in those 30 years, about what works and 
what doesn’t. “So we now have a very nice range 
of activities and things that we participate in. In 
the meantime of this interview, I will have about 20 
e-mails from people offering their initiatives and 
activities, but the main job of me as the director is 
to keep the door closed for almost all of them.”He 
states that because of all the subsidies he receives, 
many parties are interested in taking advantage of 
this. But because these things take so much time, 
he says, “my own teachers are begging me to give 
the lessons themselves.” 

He states that the need for maths and language 
lessons is really high in this neighborhood, and 
he experiences that many of these programs force 
him to spend time outside of the classroom. In his 
opinion, this usually results in the loss of valuable 
time, whilst the students don’t learn that much 
from the extracurricular activities. He mentioned 
that the children need a particular treatment, since 
most of them will lose attention within two minutes. 
The people working at the places providing the 
activities usually cannot see that, so the kids 
quickly get bored and the activity won’t be of 
added value. 

Despite this negative stance towards certain 
programs and activities, he also gave two 
examples of really valuable ones: TOS and 
‘Playing for Success.’ TOS knows how to organise 
valuable and interesting activities for the children 
in the neighborhood. For example, they went to 
the supermarket with a small group of kids, where 
some would go help behind the checkout, others 
would help with filling the store with products, 
and some others were given the task to prepare 
a breakfast with elderly from the neighborhood. 
This teaches the children valuable life lessons, 
is given in small groups so they all can get the 
attention they need, and because this is an activity 
given outside of school hours, it doesn’t cost any 
valuable math or language lessons. 

He states that sadly enough, these organisations 

usually only last for a short time, because they are 
dependent on very few people and if they leave, the 
organisation usually falls apart. This is a very big 
problem in the neighborhood. The neighborhood 
is dependent on the few anchor figures,  who pick 
up signals and take the initiative if something goes 
wrong.

Focus on language lessons
“We need these language classes so bad, because 
a big portion of the children don’t learn any Dutch 
at home. The main problem we constantly see 
in this neighborhood is that parents don’t speak 
Dutch. This limits them in their daily activities, but 
also sets their child in a position where he/she 
cannot speak dutch to the expected level at age 
4, and this way it begins the education system with 
an enormous backlog. This doesn’t get better over 
the years, because this has been, and is, a huge 
transit neighborhood, although it experiences 
some decrease of transition. This because even 
though it is one of the cheapest neighborhoods to 
live in, it still is expensive for the ones living here, 
so they can’t leave as fast as before.”

Parents
He notices that the problem is not only the language 
barrier, but also the attitude of parents towards 
seeking help. “Many of the people living in this 
neighborhood often have multiple problems and 
are to scared and ashamed to come forward with it 
and ask for help. If we notice a kid struggling, and we 
tell the parent: ‘Your child is not participating,’ ‘Your 
child is not listening,’ ‘Your child is doing things we 
do not want him to,’ a parent often starts in denial, 
and then you have to try again, and then maybe 
again, and you get the response: ‘no, my child is 
not crazy,’ ‘You discriminate,’ and sadly enough 
in this neighborhood this is usually where you get 
stuck with the parents. If parents would be willing 
to seek help, both for their child or themselves, that 
would make the world of a change. To stimulate 
this, we try to involve parents with the education of 
their child.”

External locations within the neighborhood
He states that spatially, this school and this 
neighborhood are very lucky. In the past, multiple 
building blocks have been brought down to create 
good outdoor spaces, and he considers himself 
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enormously blessed with the various parks and 
playgrounds. “We use that a lot, the playgrounds 
around the whole neighborhood, the beautiful 
football cage.” However, sometimes initiatives do 
not work out as well as the idea behind them, for 
example Millinx park. It used to be quite a nice 
park, but people from around it indicated that they 
wanted their own gardens. In response, a million 
euros were put into renovating it, but now all the 
gardens are empty and everyone misses the 
original slide. This could also be due to the high 
relocation rate, as the people who first indicated 
that they wanted gardens maybe no longer live 
there, or did not like it as much as anticipated.

Director of the Globe & the Sonnevanck

Because this woman is both director of the Globe 
and the Sonnevanck, this interview will be on both 
schools.

Educational programs
Both schools partake in many programs, the main 
thing mentioned about this being the extension of 
the lessons by 6 hours per week. This has been 
upped to 10 per week for the Globe, and has been 
removed from the program for the Sonnevanck. 
“For the Sonnevanck, this has been filled in with the 
teachers that would initially also be teaching the 
children, but instead of one teacher for every class, 
now there are two teachers for each class, and they 
share the teaching days” (so one teaches monday 
and tuesday, the other wednesday, thursday and 
friday). The problem with the 6 extra hours no 
longer being compulsory is that the school will 
receive less subsidy, and they have to change the 
current system to something else. “For the Globe, 
the extra hours are filled up with extra activities, 
that are not given by the teachers themselves. 
This gives them time to prepare lessons, examine 
homework, etc. and gives the children the 
opportunity to experience other activities. We 
have aikido, philosophy lessons, technique class, 
gardening lessons and cooking classes. These 
have been chosen based on the Vakmanstad 
learning lines: health, green and move.” Since the 
addition of 4 more hours, children also partake 
in classes after school like sports clubs or music 
classes. This has not yet been fully developed, 
since the addition just took place. She told us 

that there are also many parents with children at 
both the Sonnevanck and the Globe, which makes 
the difference in hours between the two schools 
problematic for the parents’ schedules. 

Career preparing support & parent involvement
Both schools partake in LOB, and for this program 
they visit many places with the students. They 
visit companies in the direct neighborhood, and 
sometimes take parents along to introduce them 
to the companies as well. “This way the excursion 
might help multiple generations. It shows the 
children what options there are, what secondary 
schools they could choose, what they like.” Not only 
this, but for everything that happens surrounding 
the school, she says that it’s hard to attract 
parents to participate in activities. “We try hard 
to attract them, but it turns out to be very difficult 
here. With the parent population of Sonnevanck, 
it seems that a large portion of them also have a 
lower intelligence level, as their children do, and 
of course there are also many language problems. 
It requires a specific approach towards the parents 
and that appears to be difficult.” 

“For the Globe, many parents also struggle with 
the language barrier, and next to that, most of the 
parents work, or they have to do tasks for receiving 
social assistance benefits. As a result, parents do 
not have much time to be present.”

“We have parents who organize the playground 
watch, a parent who helps with the cooking, we 
also certainly have parents who are involved, but 
this is not a large group. When it comes to their 
own child, most parents do come, but when it 
comes to activities here at school, they are really 
less interested.” 

Home situations
Parent participation seems to not be the only issue 
in the education of children, as the home situation 
also has a great influence on the students. 
“Many children come from multi-issue families. If 
results from a student are disappointing, then that 
individual child is being watched closely; is it due 
to the class dynamics, has the child problems at 
home, and how can we tackle the problem. But that 
is very difficult to recognize. It has been proven that 
if you, as a child, are worried about things, money 

problems of your parents or something, you will 
suffer from this in class. It is very difficult to identify, 
but we are getting better at it. Sadly enough, if 
you look at percentage cases of child abuse, you 
know that there are a number of people walking 
around in your class, in your school, and this will 
be even higher numbers in this neighborhood, but 
you don’t recognize them, and that is really hard to 
realize. Even with this good team, which is really 
advanced and very professional, we just are not 
capable of noticing.”

Another topic that came up in the conversation 
is the way the parents here at school perceive 
the world. We mentioned the parent we spoke 
on the street, who came walking from the other 
department of the Globe, and the director told 
us: “You notice that people look at things like that 
very differently, for example walking; how far is a 
long distance? If you ask me to walk ten minutes 
for my child’s school, I will do so, but for them, 
they experience this very differently. Things like 
limited capacities, if your mind is full of worries 
about health, or about finances, then walking ten 
minutes for a school already seems like such an 
obstacle. This is so different, because I feel like: 
what is the issue for a ten minute walk? It is of 
course very much bound to what you’re used to. 
If you normally travel to friends in a different city, 
you work in another neighborhood, the city heart, 
then 10 minutes seems like nothing. But for many 
people living here, the school and the supermarket 
are about as far as their world reaches, which 
brings a whole other perspective on distance.”

High movement rate
“We are also watching the mutation here, how many 
children are registering and how many children are 
deregistering, and that rate is just really high here. 
This is a ‘pass-through’ neighborhood. We are 
trying to get a better view of that. Because of this, the 
language problem is huge. We have many children 
who don’t speak the language when they come to 
school, and this is something we have to focus on 
a lot more. There are very different problems here 
than you would see at an ‘all white school’. The 
people that move here are mainly people who live 
at the bottom of society, and come here because 
of cheap housing. We see many people from the 
Antilles who could get a home here. An Antillean 

mother has her entire family in Amsterdam, so 
I asked why do you actually live here? Here she 
could get a house, and over there, that’s almost 
impossible for her. So she lives here, very isolated 
from her family and not knowing anyone in the 
neighborhood. That is a story that’s common for 
this neighborhood.”

Class dynamics 
The high movement rate has a lot of influence 
on class dynamics. “Every time a child changes 
and again you have to settle down as a group, it 
does something with the storming phase [a phase 
in group development.] People who live at the 
bottom of society come here because of cheap 
housing, and of course, those children also have 
the right to good education. That’s how it goes 
and that’s what we’re going to deal with, but if your 
class is supplemented by weak pupils, it will have 
a very different effect on the class than if someone 
else is added who goes through the curriculum 
very easily.”

Integration
“Luckily, we have everything mixed together in 
this department, not one or two population groups 
that are overrepresented.” The same could be 
said for the teachers. “The teachers do not come 
from this neighborhood, but we have a lot of 
differences within our team. It is a reflection of the 
neighborhood. Men, Moroccan girls, women with 
headscarves or without, Surinamese people. This 
means many children can find a person that is alike. 
Fortunately there are not only young girls with a 
Dutch background so I really like that. In one class, 
we do have a group with many Antillean children, 
and then one Bulgarian girl. This Bulgarian girl is 
just not that good with the Antillean girls, they are 
always busy and talkative, and that Bulgarian girl 
is a lot more timid. I find it difficult to say whether 
that is due to the characteristics of a child or the 
cultural background.” She does notice that it is 
harder for the parents to integrate, when you see 
them picking up, they group up and speak with 
the ones that speak the same language as them. 
So here, the language seems to be a big barrier. 

Comparison het Kompas
“The compass is also in this neighborhood, but 
has a completely different target group, even 
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though their target group is increasingly shifting 
to this neighborhood. Last year a number of us 
happened to transit to their schools. Our children 
do come from this neighborhood, and so are the 
Sonnevanck children, although this is of course 
a more specialized school, so that also attracts 
students from further afield.”

Recognising problem & excelling students
“The children that are born in this area must have 
a place to stand out somewhere. It has to happen 
here, because if it doesn’t happen in primary school, 
it will be very difficult. And if you look at the children 
leaving for secondary school, if you look at cito 
scores, it is really very low, just above the minimum 
level. A school like the Compass is much further in 
that, also in recognizing students who stand out. We 
still have a lot to improve on that, and as a school 
can learn a lot from het Kompas. Of course we also 
have the higher level children walking around, but 
you do have to see them. And that is the hard part, 
you see them too little. As a teacher, you have to 
learn a lot about it, because if you have a child in a 
class who has never been somewhere but has the 
capacity, it cannot use its experiences as a hook, 
so you must learn to recognize this intelligence 
as a teacher. We do not yet have an excellence 
program, but I do want that soon, and hopefully 
this year I get to ask to hire someone to look at this. 
We have a good collaboration with other schools 
in the neighborhood so we can learn a lot from het 
Kompas.”

The interviews with school directors yielded a 
plethora of information pertaining to educational 
programs, parent/home situations, as well as 
their own insights into the dynamics of the 
neighborhood. These interviews prove to be 
extremely beneficial in evaluating all three legs of 
the pedagogical triangle, and give us an excellent 
base on which to frame our further analysis.

4.4 Other Professionals Interviews

We interviewed a few other professionals to gain 
a more well-rounded view on education and the 
workplace in Tarwewijk. This includes a branch 
manager of DIRK, and two municipality contacts.

Branch Manager of DIRK

When speaking to youngsters in the supermarket 
about their work and school, they got us in con-
tact with the manager of the supermarket. He had 
time to talk a little bit more in depth about the ed-
ucation of teens in the neighborhood, and how 
his supermarket provides ‘on the job’ training and 
education. We did not prepare questions for this 
specific interview because of the situation, but it 
did turn out to give us some valuable information 
about on-the-job-training and the culture towards 
working within the neighborhood.

He is the manager of a huge Dutch supermarket 
chain called ‘Dirk’ and was very eager to give us 
his insight into the ‘on the job’ training they have to 
offer. He himself studied electrical engineering in 
Delft, but after four years he decided to accept the 
promotion that he had already been offered sever-
al times. He subtly confirms that these permanent 
contracts and the higher positions that often come 
with it (after 23 months of a temporary contract) 
are mainly distributed to employees of a higher 
general secondary education level, because he 
notices that these people are a little more alert and 
efficient. This is of course not the only way to enter 
the company, as he looks in to every person show-
ing interest in staying & learning about the job. He 
tries to determine the best route for him / her, and 
examines whether the intern training process can 
be beneficial. This is MBO-2, MBO-3, MBO-4 or 
even an HBO diploma, where you both work at 
DIRK and follow courses. This could be beneficial 
because this way, you earn money whilst studying. 
However, he often recommends following a study 
elsewhere to guarantee flexibility for yourself.

He notices that it is in the culture of the employees 
to want to leave at some point. He says in partic-
ular that many women indicate they want a child 
around the age of 25, and no longer want to work 
in order to take care of the child. He stated that 
he personally motivates his employees to pursue 
higher education or seek out higher goals. 

Municipality Contact 1

We decided to interview people who work within 
the education sector of the municipality in order to 
gain insights on how their programs were devel-
oped, have played out, etc. Both interviews took 

place in a setting where more structured questions 
were beneficial, so we prepared a list beforehand:
 
1. What kind of school-related programs and ac-

tivities do you see as the most integral to the 
Tarwewijk education system in particular?

2. What are the biggest issues the municipality is 
trying to tackle with these programs?

3. How are the programs carried out (do teach-
ers follow a curriculum, is there a community 
contact or community center/location for cer-
tain activities/programs?) Do you know if there 
are different levels of participation between 
the individual schools of Tarwewijk? (do some 
schools participate in a program that others do 
not?)

4. How do the education programs address the 
ethnic diversity and high percentage of immi-
grants in the area?

5. Do you see the neighborhood responding to 
these initiatives and how do you attempt to 
measure this?

6. What is the reasoning behind using a top-
down approach through creating overarching, 
broad-reaching programs?

This first interview was very brief and occurred over 
the phone because he was too busy to meet in 
person. He is an account manager responsible for 
all of the primary schools in Charlois. We learned 
that each of the schools receive a budget and 
can spend it how they see fit on extracurricular or 
sports activities. He spoke in particular about the 
Vakmanstad program in which students are taught 
basic skills like gardening, saying that he believes 
it to be a successful way to develop the students 
as well as parents in the district. When asked how 
the programs were carried out, he responded that 
everything occurs on a school-specific level, and 
they can choose to perhaps take the students to 
the gym hall, or on excursions to job sites. He re-
layed that the municipality is aware of and makes 
great efforts to address cultural and language 
differences. Again he mentions that Vakmanstad 
does a great job in developing activities that help 
to bridge these gaps through culture, sport, and 
language activities. He states that Stichting Verre 
Bergen sponsors most of the programs and dili-
gently oversees the data collection about partici-
pation and other measures. 

Municipality Contact 2

The second interview took place over email, as 
again the interviewee was too busy to meet in per-
son. We simply sent him our list of questions and 
opened the floor for any additional comments or 
insights he might have. His responses are as fol-
lows (edited for clarity):
1. What kind of school-related programs and ac-

tivities do you see as the most integral to the 
Tarwewijk education system in particular?
• Thuis op Straat, during schoolbreak
• Dagprogrammering via NPRZ
• Wijkprogrammering: priority on Talent de-

velopment, care en safety: for 2019 priority 
on: commitment of parents, playing outside 
and decline external problem behavior child 
4-8 years

2. What are the biggest issues the municipality is 
trying to tackle with these programs?

commitment of parents, playing outside and 
decline external problem behavior child 4-8 
years, social-emotional development and 
cognitive development

3. How are the programs carried out (do teach-
ers follow a curriculum, is there a community 
contact or community center/location for cer-
tain activities/programs?) Do you know if there 
are different levels of participation between 
the individual schools of Tarwewijk? (do some 
schools participate in a program that others do 
not?)

All of the schools make choices for their 
own Dagprogrammering. All of them have 
to make 10 hours extra a week for this pro-
gram. For the other activities participations 
is not allowed, otherwise it helps them in 
developing children

4. How do the education programs address the 
ethnic diversity and high percentage of immi-
grants in the area?

In think the program is not specifically 
written for ethnic diversity. It is written and 
developed that most children of the neigh-
bourhood can participate. High and low-ed-
ucated. But there is more than average at-
tention paid to language education, also for 
the parents, in Rotterdam.
A problem is the high level of moving away 
in the neighborhood. This problem is mainly 
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caused by the high rate of East-European 
workers.

5. Do you see the neighborhood responding to 
these initiatives and how do you attempt to 
measure this?

By counting the number of parents, count-
ing the number of children and looking to 
the Cito-scores on school. Also indicators 
for external behavior, indicators relationship 
parents-children

6. What is the reasoning behind using a top-
down approach through creating overarching, 
broad-reaching programs?

Some of them are evidence based, and for  
some of them it’s more efficient for organiz-
ing top-down on a larger scale. On the oth-
er hand we also see problems by matching 
them with local demands. One of my tasks 
is making a good match. On the other hand 
we have also programs from bottom up.

An attempt was made to follow up these respons-
es in hope for some more in-depth insights, but 
we were not able to make sufficient contact.

Overall, the interviews with other professionals 
mostly confirmed information found through data 
collection and desk research. From the DIRK man-
ager, we were able to create a clearer picture of 
the on-the-job training opportunities in Tarwewijk, 
and how he views education playing out in the job 
market. From the municipality contacts, we con-
firmed that the municipality is indeed primarily 
concerned with home and language/cultural is-
sues present in the neighborhood (addressing the 
home and peer legs of the triangle), and we also 
learned about a few more programs and referenc-
es we could search for more information.

4.5 Lessons Learned

The techniques we learned in workshop 3 proved 
extremely valuable in performing meaningful in-
terviews that yielded the most promising and in-
teresting information yet. We paid specific notice 
to the advice about not framing our questions 
in a biased way, and finding a balance between 
letting the interviewee express their perspective, 
while still guiding the conversation to get answers 
to the questions we desired. The interviews never 

went as directly as planned, and we received the 
most exceptional and relevant responses from the 
school directors, which we were not expecting. 
We believe we got these results because we paid 
close attention to our position and role in the con-
versation, allowing the interviewees to fully speak 
their minds. 
 
To organize our responses, we have summarized 
key information into the three categories of the 
pedagogical triangle, and also a section for re-
sponses that suggest more spatial perspectives.
 
Home and parent situation:
A noteworthy comment explicitly made by the di-
rector of the Globe, but also supported through 
data (figure 1) and observation, is that the parents 
in Tarwewijk have a very small living radius. As 
previously discussed, this can negatively manifest 
itself as disadvantages in building social networks, 
finding jobs, and experiencing other areas and 
opportunities. The directors of both schools claim 
that the biggest battle they fight is children coming 
from multi-issue families. They find that a problem-
atic home situation leads to suffering in the class-
room, but oftentimes attempts to help the parents 
aren’t sufficient because they feel ashamed, or 
are simply disinterested. It is found that in general, 
there is only a small group of parents who work 
hard to be involved with their child’s education, 
while others are only there when necessary.
 
Peers situation:
Due to the high turnover rate in the neighborhood, 
the makeup of classes keeps changing. This can 
take attention away from the lessons, as measures 
need to be taken in order for new students to ad-
just. It is also important to note that oftentimes, 
the people who move into this neighborhood 
have a low education backgrounds and a poor 
understanding of Dutch, which makes it difficult 
for the school to address different levels of needs. 
A more positive outlook on the peer situation is 
that the classes are always very diverse, giving its 
students the opportunity to be inclusive and learn 
about other cultures. 
 
School situation:
The schools in this neighborhood seem to be very 
well organised. The feedback we received from 

parents was all very positive, and the schools 
seemed to have very decent programs and teach-
ers. The view on the different programs that were 
given by the municipality is different on both 
schools: de Akker experiences that it is mainly a 
waste of efficient study time, but the Globe uses 
the initiatives in a broad way, to teach the children 
life lessons they don’t usually learn from their par-
ents. 
 
Location:
The neighborhood’s space is perceived and uti-
lized very differently by the schools we spoke with. 
De Akker made very good use of the parks all over 
the neighbourhood, the director claiming that they 
were lucky for the public space in the neighbor-
hood. On the other hand, the Globe and the Son-
nevanck reportedly do not make use of this space, 
even though there are also multiple parks close to 
their location. 

An interesting connection we can draw between 
education and the spatial qualities of the neighbor-
hood relates to the housing in the area. From most 
data, observations, and interviews, it is clear that 
a majority of the residents have very low income, 
complex background and usually don’t speak the 
language. This is linked to the housing stock in 
the neighborhood, as immigrant and low-income 
families come to this neighborhood for the cheap 
housing and oftentimes bring with them the issues 
(such as the language barrier, lack of parental in-
terest, high turnover rate) that are associated with 
lower quality education in Tarwewijk.
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figure 4.1.1: locations of interviews
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5.1 Methods
 
In this section the data gathered from the previ-
ous sections such the observations-, the inter-
views- and research data shall be reviewed and il-
lustrated using analysis tools and the lessons that 
were learned to see if there are any correlations 
between them. 

The first analysis method uses the data from the 
observation and interviews to illustrate its results 
using an analysis tools in an anchor point map. 
Anchor points are places within a neighborhood 
which are physically recognizable and where 
many facilities/amenities come together. These 
places offer a variety of activities and programs 
which in turn attracts different social groups. These 
places make a great meeting point for people and 
form the ‘public domain’ of the neighborhood. 
An anchor points analysis is very useful because 
it brings insight to the spatial conditions of the 
neighborhood, it serves as a visualization support 
material, it helps to set links between the different 
types of information, it serves as a tool for data 
communication and ultimately it helps to present 
the analysis and to support the statements made 
in light of them. 

The second analysis uses a combination of data 
from the observations, interviews, research and 
analysis tools to create a map which will illustrate 
the current conditions regarding the educational 
institutions within the neighborhood using 4 points 
of evaluation (travel distance, parental involve-
ment, graduation rate, and extracurricular activi-
ties). These points have been chosen based on 
correlations found between the data of the obser-
vations, interviews and literature research.
 
 
5.2 Data review
 
Observations
In the map in figure 5.2.1, there are pictures of the 
different observations that were made in Tarwewi-
jk. As can be seen, Tarwewijk has a lot of prima-
ry schools, preschools and daycare facilities. The 

neighborhood also offers a lot of green spaces in 
the form of parks and playground. Aside from the 
shops at the edges of the town, Tarwewijk seems 
to be a residential area. There are clusters of sev-
eral nationalities within the neighborhood. The 
parks all seemed to have huge fences indicating 
an issues with trust and safety. Although by put-
ting signs in the street it is visible that the inhab-
itants have tried to instate a form a social control 
and keep the neighborhood as safe as possible. 
 
Interviews
Figure 5.2.2 locates all of the interviews performed. 
Most parents in Tarwewijk are content with the cur-
rent educational facilities within the neighborhood 
and feel that they are included in the educational 
track of their children. They also state that aside 
from the regular curriculum many schools also of-
fer several extracurricular activities which not only 
help to motivate the children, but also to teach 
them several day-to-day skills. Interviews with 
teachers indicates that the schools put in a lot ef-
fort in the curriculum and extracurricular activities 
to offer proper education for students. But there 
are several issues present under the students. 
There are some serious issues which are com-
plex to deal with and are even harder to detect, 
but most of the issues are minor and often begin 
with a student having a language barrier. They 
also state that however many parents claim that 
they are included in the educational track of their 
children there is an apparent lack of initiative from 
the home environment (mostly regarding students 
who come from non-western immigrants families 
or children with parents who face a language bar-
rier) which in turn has a negative influence on the 
education of a child.

CHAPTER FIVE: Analysis
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figure 5.2.1:observations
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figure 5.2.2: interview locations
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5.3 Anchor points

Facilities
This map (figure 5.3.1) illustrates all the facilities 
within Tarwewijk. In the map, it is clearly visible 
that the busiest areas are the 3 main roads at 
the edges of the neighborhood. These are areas 
which offer several facilities such as supermarkets, 
restaurants, snack bars and a variety of offices. 
Within the neighborhood the facilities become 
significantly more sparse, with the exception of 
supermarkets as this is a more residential area.
 
Primary schools map
Using the Leefvelden tool of the Veldacademie, we 
were able to map the present primary schools and 
preschools/daycare facilities within the area (figure 
5.3.2). Based on the observations and interviews 
it can be concluded that there isn’t a lack of 
schools within the area. Many of the inhabitants 
even mention the schools with a positive context. 
The school is one of the most important aspects in 
the education and social development of children 
providing them with lessons, morals, skills 
eventually enabling them to participate in society. 
Primary school is the most important segment of 
the educational track of a dutch student. This is 
due to the fact that it is here where the students 
will have to decide whether they will pursue higher 
education or not. 
 
Parks map
In this map (figure 5.3.3), it is visible that there 
are a lot of green areas within Tarwewijk, these 
green areas consist of parks, open spaces and 
playgrounds. Some schools such as De Akker, 
De Globe and Het Kompas use these parks and 
playgrounds during school hours. The parks 
are also crowded with children and parents 
after school hours. This makes the park not only 
location where kids can go to socialize with their 
peers, but it also serves as a meeting point for 
parents to interact with one other. 
 
Community center map
A community center is a place where people 
from a neighborhood can meet for social events, 
education classes, or recreational activities. 
Although Tarwewijk doesn’t have an actual 
community center, there is an organization called 

Dock located at the Millinxparkhuis (figure 5.3.4) 
which focuses on such activities.
 
Anchor points map
By combining the previous maps and analyzing 
the social activities which take place in the 
neighborhood we were able to make an anchor 
point map (figure 5.3.5) in which the areas which 
are most recognizable and socially active have 
been highlighted.
 
The orange parts in the map are highlighted 
as areas with activities involving education. 
During the observation analysis and interviews 
it became clear that areas and parks around the 
primary schools are being used for extracurricular 
activities. Beside the schools, the Millinxparkhuis 
functions as a community center where everyone 
can come to learn.
  
The red parts in the map are highlighted as 
areas with high social activity. During the school 
hours there weren’t many people walking in the 
streets within the neighborhood except in these 
busy areas. The reason behind this can be the 
shops and facilities which are located in these 
are, another reason could be that these areas are 
connected with public transportation.
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figure 5.3.1: facilites
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figure 5.3.2: primary schools
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figure 5.2.3: parks
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figure 5.2.4:community center
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figure 5.3.5: anchor points
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5.4 Educational institutions evaluation
 
Method
As stated earlier there are several primary schools 
within Tarwewijk. To see what the ratio between 
the schools are on a social and spatial level we 
have decided to evaluate the schools using 4 
points which we’ve derived from the data. This is 
represented for each school on the map in figure 
5.4.1. These points are:
• The average travel distance of a student to 

each school
• The involvement of the parents in the education 

tract of their child
• The graduation ratio of each school
• The extracurricular activities of the schools
 
Extracurricular activities
This point is derived from the data collected by 
the observational analysis and interviews that 
were conducted on the schools. According to the 
‘Pedagogical triangle,’ the school environment 
is the first of three environments which influence 
the education of a child. The schools which are 
willing to invest in the development of the students 
aside from the curriculum indicate a stable school 
environment. The activities also allow students to 
develop a social network with peers who might have 
the same goals as them. The peer environment 
is the second of the three environments which 
influence the education of a child. By creating 
a stable peer environment for the students, the 
extracurricular activities end up having a positive 
effect on the education of a student.
 
Parent involvement
This point is derived from the data collected by 
the observational analysis and interviews that 
were conducted at the schools. According to the 
‘Pedagogical triangle,’ the home environment is 
one of three environments which influence the 
education of a child. Some studies have stated 
that an unstable home environment is perhaps the 
main issue in the education of a child. This notion 
is also supported by the data collected from the 
interviews. In this case, the more involved parents 
are with the education of their child, the more stable 
the home environment must be. The ratio of parent 
involvement shall be decided from observational 
analysis done on each school and interviews of 

both parents and teachers from different schools
 
Average travel distance
This point is derived from two aspects found in 
the data (demonstrated in figure 5.4.2). First is the 
spatial aspect, to see how far the students within 
or outside of the neighborhood travel to reach the 
school of choice. The second aspect is related 
to the literature research about the ‘Pedagogical 
Triangle.’ The fact that parents travel a longer 
distance to a specific school (presumably one 
with good standards) shows how willing they are 
to commit to the educational track of their kids. 
This indicates a stable home environment which 
leads to positive effect on the education of a child

Graduation ratio
The graduation ratio has been derived from data 
collected by the government on the schools 
(figure 5.4.3). A high graduation rate is a symbol 
of a stable development process which in turn 
means a stability of the three environments of the 
‘pedagogical triangle’.



30   |   analysis

Chapter Five: Analysis

figure 5.4.1: correlations
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figure 5.4.2:  radius of average distance traveled to each school, own illustration, data from (Dienst Uitvoering Onderwijs, n.d.)



32   |   analysis

Chapter Five: Analysis

figure 5.4.3: percentage of students from each school to different secondary education, own illustration, pie graphs from (Alle Cijfers, 2019)
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Results
Looking at the maps the following correlations can 
be indicated:

Het Kompas, the school with the highest graduation 
rate also has the highest travel distance. 

• the high travel distance to this school could 
also be because of its high graduation rate 
which indicates a level of quality

• this indicates that parents who would travel a 
larger distance in a way also more involved 
with the education of their child

• the high graduation rate indicates a stable 
school environment

 
De globe and De Akker, the schools with the 
lowest average travel distance, the highest extra-
curricular activities and under average graduation 
rate. These results indicate that:

• the low graduation rate might signal an 
imbalance in the triangle

• there seems to be a stable school environment, 
providing quality education through 
extracurricular activities

• the low travel distance indicates that most of the 
students are directly from the neighborhood, 
a neighborhood with a high turnover- and 
unemployment rate and social housing. This 
could potentially indicate that parents can’t 
or don’t involve themselves enough with the 
education of their child, based on data and 
interview information

• SBO Sonnevanck is a school with a high 
average travel radius, an above average 
amount of extracurricular activities and a low 
graduation rate. These results might indicate:

• The graduation rate is low, this must be because 
it is a special primary education school

• The travel distance is high, this must be 
because it is the only SBO in the area

• The extracurricular activities and travel distance 
indicate that both the school and the parents 
do their best to create a stable environment

 

5.5 Lessons Learned

For the analysis we used the techniques we 
learned at the veld academy, we used the 
leefvelden method tool to inveterize and illustrate 
the important aspects of Tarwewijk and eventually 
to connect the links between the leefvelden maps 
using the Anchor point analysis technique. It was 
a learning experience to see how layering the 
different aspects of the neighborhood led to one 
social network of activities. 
To organize our results, we have summarized the 
key information of the findings of the analysis
 
Anchor points:
We found two particular areas with a large amount 
of activities, these two areas are
The first are the schools and the parks around, 
these are the areas with activities regarding 
education. The area around Millinxparkhuis 
also functions as a community center where the 
inhabitants of Tarwewijk can go to for educational 
purposes.
The second are the areas around streets on the 
edges of the neighbourhood, which has a lot 
of social activities throughout the day. These 
activities can be the result of the different facilities 
which are found within the areas or the network of 
public transport in the street.
 
Educational institutes evaluation
For this we used the data we received from the 
several other analysis we did. The main focus of 
this map was to use four aspects which we derived 
from the data of other analysis, and evaluate all 
the schools based on these aspects. The results 
of this analysis were several correlations between 
the average travel distance of students, the 
involvement of parents, the extracurricular activities 
of the schools and the graduation rate. Although 
no concrete conclusions can be drawn from these 
results, the correlations are still obvious.
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6.1 How does socio-spatial inequality 
manifest itself in Tarwewijk

Tarwewijk is known as a ‘focus area’, where 
crime rates are high, there is a high turnover rate, 
many people live off social assistance benefits. 
Therefore, this report has been written with the 
main question to answer being: 

How does socio-spatial inequality manifest 
itself in the education, schools & training-on-
the-job in Tarwewijk? 

For this, we have investigated the current situation 
in Tarwewijk by making observations in the 
neighborhood, doing data research, and talking 
with people that are involved with the education 
system in Tarwewijk. Based on these techniques, 
we came across some interesting findings. 

The education of a child is based off of three main 
pillars: the school, the parents and the peers. 
These three pillars form the pedagogical triangle, 
a concept developed by El Hadioui (2012). All of 
these pillars are based on social constructs, but the 
basis for every social construct can be associated 
with spatial programming. 

When looking at the spatial program of Tarwewijk, 
there are many primary schools, there is plenty 
of green public space, and most of the building 
blocks are filled with social housing. This leads 
to a homogenous population when looking at 
wealth, where most of the residents live off of a 
low income. The low-cost housing also leads to 
a high turnover rate because of the low quality of 
living, so once people are capable of moving, they 
often do. 

The shops are mostly clustered around the 
edges of the neighborhood. It seems that the 
neighborhood is pretty clean, but because of 
the absence of shops or restaurants, the street 
atmosphere is not particularly inviting. The 
schools located in the area are in good physical 
condition and there is also no apparent ethnic 
segregation, as the classes we saw consisted of 

a variety of students. The schools bring together 
many people from the neighborhood since 
parents come to pick up their children and gather 
before the schools around opening and closing 
time. When combining the data with these street 
observations, the average distance to de Akker, de 
Elout en de Globe indicate that their students are 
mainly from this neighborhood. This gives schools 
the potential to be a place of social interaction 
between different groups within the neighborhood. 
In further investigation, it seems that this is not at 
all as easy as that. When waiting for their children, 
parents group up with people who speak the same 
language as they do, which is mostly not Dutch. 

This could be considered the main issue schools 
constantly face; the lack of speaking Dutch in 
this neighborhood. Many parents don’t speak 
Dutch, or speak it very poorly, and are incapable 
of teaching it their toddler. So once the child 
starts at school, they have a backlog from the 
beginning of their educational path. Because this 
is very common, the schools that teach kids from 
this neighborhood have a really hard time getting 
the students on a decent level, and this leads to 
very low CITO-scores, and children going to low 
education on their secondary school. This problem 
keeps continuing, as this neighborhood has a 
really high turnover rate, and the ‘social climbers’ 
who did pursue a higher education, move out of 
the neighborhood because of housing availability. 
People with a lack of understanding of Dutch keep 
moving here, and this has a big influence not 
only on the individual child, but also on all of the 
classes. As one director stated: “If your class is 
supplemented by weak pupils, it will have a very 
different effect on the class than if someone else 
is added who goes through the curriculum very 
easily.” 

In addition to the language barrier, it is very hard for 
schools to stimulate parents to partake in activities, 
and create interest in their children’s education 
process. Many parents have problems with 
money or health, which could be energy draining, 
and other parents focus on work, or have to go to 
mandatory activities for receiving social assistance 
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benefits. Many children in this neighborhood 
come from such multi-issue families, and it is not 
easy for schools to notice problems early on. Also, 
once the problem is recognized, it is hard for a 
school to convince parents to seek help, both for 
themselves or their child. This way, problems keep 
stacking, and a child won’t be able to keep up with 
the expected educational level. 

To try to teach the children the things they don’t 
learn from their parents, different schools have 
different approaches. All the schools receive extra 
subsidy from the muncipality. One school initiates 
extracurricular activities, to give the children a 
broader view on life, where the other school has 
their focus on teaching Dutch language and 
maths. Interesting is that these approaches are 
very different, but this doesn’t make the average 
travel distance big at all.  Most of the parents still 
choose the school that is closest to their home. 
Parents tend to choose the school that is closest 
by, without looking in to the school itself. This 
confirms the attitude from parents towards the 
education of their child. 

Another big difference between schools is the 
usage of the parks and playgrounds in the 
neighborhood. Because of the relatively bad social 
housing, initiatives in the past have been heard, 
and there are many outdoor spaces created, 
spread over the whole neighborhood. One school 
makes daily use of all the different spots, whilst 
other schools almost never use them. A second 
initiative that came forth from a previous initiative, 
is the community center in the neighborhood. This 
place not only partakes in activities with children, 
it is also a place that provides language classes, 
many different social activities and useful lessons 
on day-to-day activities. This helps people from 
all ages to learn and get more involved in the 
neighborhood, but it also stimulates parents to 
speak Dutch and be active with their children. 

The socio-spatial construct that comes with 
education in this neighborhood, is incredibly 
complex. There are many different parties 
involved, and it does not seem to get much 
better over the years. The core problems in this 
neighborhood when looking at education are not 
the schools, but the homogenous social housing, 

and the language barrier that keeps residents from 
interacting, teaching their children useful life skills, 
and feeling involved. To visualize our findings, we 
developed a problem flowchart (figure 6.1.1).

6.2 How do organizations contribute to 
social networks?

In addition to the main research question, we 
focussed on two subquestions. These are: 
 

Which organisations (e.g. voluntary 
associations, foundations, private initiatives 
and public institutions) are active in these 
neighbourhoods on each of the three domains?

How important are these organisations for the 
social networks of residents?

 
The answer to these questions can partially be 
found in the general conclusion, but we wanted 
to explicitly summarize the answers to these 
subquestions. As has been said, there are many 
organizations active, of the following of which are 
involved in education: 

Primary schools
• De Akker
• De Globe
• Het Kompas
• De Elout van Zoeterwoudeschool
• De Sonnevanck
• De Klaver
Playgrounds
DOCK community center
Initiatives (NPRZ)
• Children’s zone
• LOB
• Aandebak guarantee
• Vakmanstad

The schools form the core of the activity 
surrounding education in Tarwewijk. They not 
only teach the students the obligated lessons, but 
they try to encourage them in many ways to learn, 
understand and communicate. They also attempt 
to encourage parental participation, which opens 
up the way for parent social groups to be formed. 
Overall, the schools physically bring different 
groups of the neighborhood together, traversing 
age, ethnicity, etc., which provides the opportunity 
for social networks to be formed. 

 
Playgrounds and the DOCK community center 
activities act in a similar manner. Because 
everyone in the neighborhood can benefit from 
these activities, these spaces become bridges 
between different social groups, ethnicities, ages, 
etc. Again, people are physically brought together 
which provides opportunites for mingling, and 
learning about one another. 
 
Neighborhood iniatives, such as the NPRZ 
program, promote social networking as one of their 
goals for the focus areas. It is generally accepted 
that strong social networks can help people 
and neighborhood to grow, so these projects 
have built in methods of initiating interaction 
across different social groups. For example, the 
Children’s Zone encourages parent and student 
interaction, the South Tower encourages primary 
student and university student engagement, and 
the Aandebak guarantees encourage student and 
company interactions.

6.3 Reflection on research process
 
Overall, we are pretty content with our research and 
its results, and there were no major obstacles we 
had to tackle. It was good that we started off with the 
observations in the neighborhood, so we instantly 
had an understanding of the neighbourhood we 
were going to analyze. From there on, we felt like 
the assignments for the weekly presentations and 
their corresponding chapters were sometimes a 
bit vague and felt a little bit restricting. All of us 
already had a good understanding of how to do 
research and to make a report, and we all felt like 
the methods of researching should maybe have 
been just the methods given, and not the format 
for the whole report as well, as different forms of 
research led to overlapping information, and we 
feel like the ordening of this information could have 
been more clear if sorted by subject. However, this 
method did teach us the research methods more 
explicitly. 
 
The weekly presentations helped us a lot in 
organising our data, and gave us a clear weekly 
overview on where we were standing with our 
report. This worked really well, and because of the 

timing of the presentations (wednesday mornings) 
we had both enough time to prepare well for all 
of the presentations, as well as to process all the 
given feedback. This feedback moment was really 
helpful for us, and really gave us some insight in 
our data. 
 
I think we can look back on a good collaboration, 
where we all worked hard and kept asking each 
other tough questions to make each other think 
twice about all the data we found and processed. 
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